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Newcastle Academy Pupil Premium Strategy Statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Newcastle Academy 

Number of pupils in school  354 

Proportion (%) of pupil premium eligible pupils 39% 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended) 

2019 - 2022 (Year 1 of 
3-year plan) 

Date this statement was published September 2021 

Date on which it will be reviewed March 2022 (Interim) 
July 2022 

Statement authorised by Mr J Henshaw 

Pupil premium lead Mrs N Bromley-Smith 

Governor / Trustee lead Mrs Vicky Recine 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 130,358 

Recovery premium funding allocation this academic year £ 19,793 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ 0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£ 150,151 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Newcastle Academy, every student has a right to a ‘Quality First’ education and every teacher is 

expected to teach quality first lessons.  Teaching and learning is at the heart of what we do; ensuring 

that all students make progress; equipped with the knowledge and skills to reach their full potential.  All 

staff are encouraged and trained to become outstanding in their field; given the necessary training and 

opportunities to excel in the workplace.  A varied and engaging curriculum enables all, not just to learn 

in lessons, but also to learn for life.  Newcastle Academy is an environment where all students and staff 

are valued, encouraged, celebrated and together we really do make a difference.     

The focus of our pupil premium strategy is to support our disadvantaged students to achieve their 

potential, including progress for those who are already high attainers. We have a dedicated Pupil 

Premium Leadership team who have considered the challenges faced by our disadvantaged and 

vulnerable students. Together, a three-year plan has been devised ensuring that challenges and barriers 

that have been identified are met with strategies and success criteria, which provides our students with 

a ‘Quality First’ education that meets their needs, closes gaps and helps them to succeed as students, 

citizens and individuals.   

At Newcastle Academy we believe in selecting a small number of priorities and giving them the best 

chance of success. We also believe in evidence-based interventions and learning from our experiences, 

which is why we utilise annual light-touch reviews to ensure our approach is effective and we can cease 

or amend interventions that are not having the intended impact.  Our dedicated team of leaders 

responsible for implementing, monitoring and reviewing their area of specialism.  This team will work 

collaboratively to produce and deliver a plan which meets the needs of our cohort of individuals, who 

are in receipt of Pupil Premium funding.    The SLT and HOF will play a crucial role in devising and 

implementing strategic and classroom support, whilst all staff will support the emotional needs of all 

students in our care. 

To ensure our plan is robust, based on research and has the desired impact for our students we will 

commit to the following practice and pedagogy: 

Explore 

• Identify a key priority that we can address, both academic and non-academic 

• Systematically explore appropriate programmes and practices 

• Examine the fit and feasibility with the school 

Prepare 

• Develop a clear, logical and well-specified plan 

• Involve the relevant professionals to work collaboratively on the plan 

• Assess the readiness of the school to deliver the plan 

• Make practical preparations 

Deliver  
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• Support staff and solve any problems using a flexible leadership approach 

• Reinforce any initial training with follow-on support 

• Drive the plan forward and ensure accountability 

Sustain 

• Plan for sustaining and scaling the intervention from the outset 

• Continually acknowledge, support and reward good implementation practices 

• Review all implementations for impact and cease/amend those not working 

• Regularly research practices and seek to improve interventions  

 

To prioritise spending, we have adopted a tiered approach to define our priorities and ensure balance. 
Our tiered approach comprises three categories: 
 

1. Teaching 

2. Targeted academic support 

3. Wider strategies 

Within each category, we have a range of interventions for each year of this plan. This focussed 
approach ensures the best chance of success for each intervention and will be reviewed and amended 
at the end of each academic year. 
 

QUALITY OF TEACHING 

1. Encouraging self-led professional development: Learning walks for all, coaching and sharing good practice  

2. Professional development: Introducing a research project that will be shared amongst all staff 

3. Individual targeted support to support new teachers, NQTs and any teachers struggling to meet of 7 QF Principles 

4. Introducing, training and embedding staff and students to Quality First Communication and whole school literacy 

practices and pedagogy.  

TARGETED ACADEMIC SUPPORT 

1. Regular use of Teaching Strategy sheets to target interventions, with those below their EAP grade 

2. Structured interventions: Introducing vocabulary interventions for pupils with poor oral language and communi-

cation skills 

3. One-to-one support for disadvantaged pupils: Creating additional teaching and learning opportunities using LSPs 

WIDER STRATEGIES 

1. Enrichment opportunities planned for and delivered for every year group, across the curriculum 

2. Attendance: Continued focus on PP students and the reduction of the PP/Non-PP attendance gap 

3. Prioritisation of PP students for pastoral interventions, mental health and well-being support and strategies  

 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 
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Challenge 
number 

Detail of challenge  

1 Previous inconsistencies in Quality First Teaching and Learning.   

2 A wide gap between those eligible for PP and their peers 

3 A low reading age and poor literacy skills 

4 Poor language and communication skills 

5 Limited cultural experiences and take up of enrichment opportunities 

6 Not prepared for post-16, low aspirations, limited knowledge, experiences and 
awareness regarding future choices 

7 A lack of focus and confidence due to poor mental health and well-being 

8 Attendance, behaviour, engagement and attitude towards learning is having a 
detrimental effect on their progress 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Quality First teaching in all lessons Quality Assurance indictors show evidence of Quality 
First teaching, consistently, across all lessons. 

The gap between students in receipt of PP 
and their peers diminished significantly.  
Increasing rates of progress will be 
comparable with both cohorts of students. 

Students make expected progress in-line with 
national expectations. 

Students will be able to engage with reading 
material and be able to fully access the 
curriculum and the reading material in 
external examinations. 

Students reading age will be in line with their 
chronological age and literacy skills understood and 
applied in their own learning. 

Students will be confident in their ability to 
communicate, using standard English. 

Students will have access to and be able to use 
Standard English.  They will have a broader and 
more sophisticated range of vocabulary.  Students 
will be able to use subject specific vocabulary with 
greater clarity and confidence. 

Every student eligible for PP will have greater 
access to enrichment opportunities.  

Students will take part in at least one residential per 
year. Students will have a much wider range of 
cultural and social experiences; thus, a greater 
interest in subjects and greater knowledge of the 
world around them. There will be a significant 
increase in the number of PP students taking part in 
enrichment activities. 

Students fully prepared for post-16 and the 
varied opportunities open to them.   

Students will have a clear understanding of the next 
steps in their future; they will be able to make 
informed choices.   Aspirations will be higher, and 
more students will remain in education. 

Students will have greater confidence, self-
assurance, and a positive sense of well-
being.  

All elements of the Carnegie award will be achieved.  
Staff will be fully trained in Mental Health.  Student's 
voice will show that students are happy and able to 
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achieve. Students will have the relevant access to any 
support needed.  

Qualitative data from student voice, student and par-
ent surveys and teacher observations. 

 

Students will attend school, behave in school 
and demonstrate a positive attitude to 
learning. 

Improved attendance figures, engagement in learning 
and a positive attitude to learning.  Decrease in 
behaviour indicators. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £70,302  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

All staff to keep up to date 
with development in their 
subject areas/disciplines and 
non-subject specific 
pedological developments. 
Research projects to be 
linked to specific faculty or 
individual areas for 
development.  

The National College 
supporting all staff CPL 

EEF guide to pupil premium-tiered 
approach-teaching is the top priority, 
including CPD.  

Using pupil premium | EEF 
(educationendowmentfoundation.org.uk) 

Supporting the Attainment of 
Disadvantaged Pupils (DFE, 2015) 
suggests high quality teaching as a key 
aspect of successful schools. 

 

Wider educational literature e.g. Lemov 
(2010) & Sherrington, (2019) suggests 
that selected methodologies are most 
effective at improving student outcomes. 
This is further supported by the EEF which 
states significant improvement in learning 
e.g.: 

Interleaving and questioning +7 Months 

Assessment for learning / feedback + 6 
Months 

 

Sutton trust-quality first teaching has 
direct impact on student outcomes. 

 

1,2,3,4 

Purchase of standardised 
diagnostic assessments. Use 
of CATs testing at KS3 

Training will be provided for 
staff to ensure assessments 
are interpreted correctly. 

Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help ensure 
they receive the correct additional 
support through interventions or teacher 
instruction: 

Standardised tests | Assessing and 
Monitoring Pupil Progress | Education 
Endowment Foundation | EEF 

1,2,3 

https://thenationalcollege.co.uk/
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
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All class teachers to use 
collective profiling and own 
knowledge to identify 
barriers to learning individual 
subjects and strategies to 
overcome these – all 
information tracked on 
‘Teaching Strategy Sheets’.  
Dedicated TEAMs channel to 
share information with staff. 
To be reviewed and updated 
half termly and to 
incorporate accurate CWAG 
grades based on new 
assessment policy.  Students 
identified as falling below TG 
intervention are identified. 

 

Assessment Maps in place to 
allow PP students to clearly 
identify both strengths and ar-
eas for development in each 
subject area with clear links to 
Assessments undertaken and 
based upon Assessments as 
opposed to generic classwork.  
Mini-maps to be further devel-
oped to give greater unit/topic 
understanding.  

Developed curriculum maps in 
each subject to allow PP pupils 
to understand the sequence of 
lessons/topics being under-
taken in each subject area as 
well as the assessment being 
undertaken 

Regular progress meetings be-
tween the Assistant Principal 
and Heads of Faculty to ensure 
effective provision/interven-
tion in place for PP pupils who 
are making less than expected 
progress.  Further progress 
meetings developed to involve 
all HOFs to discuss underper-
forming students across the 
school.  Reviews and updates 
shared with PP Leadership 
team. 

EEF guide to pupil premium-tiered 
approach-teaching is the top priority, 
including CPD.  

Using pupil premium | EEF 
(educationendowmentfoundation.org.uk) 

 

Teaching and Learning Toolkit 

 

ALL 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                   1,2 

 

 

 

 

 

 

 

 

 

1,2 

 

 

 

 

 

                    1,2 

 

 

 

 

 

 

 

 

 

 

                  1,2,5,6 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
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A broad/balanced curriculum 
which is open to all pupils and 
does not disclude PP students 
from following a similar path-
way to non-pp pupils. 

  

Dedicated training: All staff to 

engage in at least 3 twilight 

sessions (CPL) regarding Chal-

lenging Educations “thinking 

differently for the disadvan-

taged” 

Additional training for all – to 

improve knowledge of PP, PP 

team and PP students.  This 

will ensure that PP is a whole 

school focus. 

Training material to target 

staff area of need and actions 

for QFT to be a clear outcome 

of sessions.   

EEF guide to pupil premium-tiered 
approach-teaching is the top priority, 
including CPD.  

Spending on improving teaching might 
include professional development, 
training and support for early career 
teachers and recruitment and retention. 
Ensuring an effective teacher is in front of 
every class, and that every teacher is 
supported to keep improving, is the key 
ingredient of a successful school and 
should rightly be the top priority for Pupil 
Premium spending. 

 

 

 

Using pupil premium | EEF 
(educationendowmentfoundation.org.uk) 

 

1,2,3,4 

Ensure that all school adults' 

access high quality CPL which 

fits their developmental 

needs. Supported by all staff 

having access to the national 

college.  

EEF guide to pupil premium-tiered 
approach-teaching is the top priority, 
including CPD.  

Using pupil premium | EEF 
(educationendowmentfoundation.org.uk) 

ALL 

‘Quality First’ teaching for all 

pupils supported by: 

• Revised learning objec-
tives protocol 

• QF fortnightly magazine. 

• CPL Roadmap: with ‘Pupil 
Premium’ running through 
it 

• Staff ‘experts’ supporting 
on QF strands for staff 
who have this as area for 
development. 

• Collaborative cluster 
working groups 

• Improved lesson visits cul-
ture.  Joint learning walks 

EEF guide to pupil premium-tiered 
approach-teaching is the top priority, 
including CPD.  

Using pupil premium | EEF 
(educationendowmentfoundation.org.uk) 

“Good teaching is the most important 
lever schools have to improve outcomes 
for disadvantaged pupils. Using the Pupil 
Premium to improve teaching quality 
benefits all students and has a 
particularly positive effect on children 
eligible for the Pupil Premium” (EEF) 

 

Supporting the Attainment of 
Disadvantaged Pupils (DFE, 2015) 

1,2,3,4,7 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
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• Promotions of appropriate 
language and vocabulary 
through introductions of 
rules of engagement as a 
new QF tool – S.H.A.P.E 

• Additional training and 
support for ITT/ECTs 

suggests high quality teaching as a key 
aspect of successful schools. 

 

Wider educational literature e.g., Lemov 
(2010) & Sherrington, (2019) suggests 
that selected methodologies are most 
effective at improving student outcomes. 
This is further supported by the EEF-
significant improvement in learning e.g. 

Interleaving and questioning +7 Months 

Assessment for learning / feedback + 6 
Months 

Cultural capital opportunities 

to be blended into subject cur-

riculums. 

Using pupil premium | EEF 
(educationendowmentfoundation.org.uk) 

Careers lead to provide HOF guidance 
around cultural capital. Examples of 
linking careers to lessons to be shared.  
Opportunities for external providers and 
career themed activities used to enhance 
knowledge of PP students 

6,7,8 

 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £41,649 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Use of the NTP – 
combined with school-
led tutoring.  External 
provision by Connex 
Education Partnership.  
Initially, targeting Maths 
and Science in year 11.  
School-led tutor for 
those PP students in 
year 11 taking History. 

The Sutton trust/EEF research indicates 
that these strategies add 3 months learning 
through class size interventions. 

 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind, both one-to-one: 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

1,2,3,4 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Morning intervention of 
English, Maths and 
Science to diagnose and 
treat incomplete 
knowledge and skill sets 
(including recall, retrieval 
and revision) for PP 
students:  year 11. 

Year 11 PP with 
independent study.  
Purchase of revision 
guides and knowledge 
organisers to support 
revision. 

EEF research indicates that these strategies 
add 3 months learning through class size 
interventions. 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

 

1,2,3 

Reading Comprehension: 
PP students have 
dedicated weekly reading 
and comprehension 
sessions with Bedrock and 
Sora App available to use 
on their iPad.  Reading 
ages and levels of 
challenge are monitored 
and adjusted. 

 

 

 

Improving literacy in all 
subject areas in line with 
recommendations in the 
EEF Improving Literacy in 
Secondary Schools 
guidance. Focus on the 
quality of both written and 
verbal communication. 

 

 

 

Bespoke professional 
development focussed on 
each teacher’s subject 
area.  All members of the 
teaching staff, House 
Leaders and LSPs have 
access to the learning 
platform ‘The National 
College’ 

 

EEF research indicates that these strategies 
add 6 months learning through reading 
comprehension interventions. 

 

Reading comprehension strategies can have 
a positive impact on pupils’ ability to under-
stand a text, and this is particularly the case 
when interventions are delivered over a 
shorter timespan:  

Reading comprehension strategies | Toolkit 
Strand | Education Endowment Foundation 
| EEF 

 

PP students benefit from working alongside 
positive role models and develop effective 
relationships with other students. The 
Sutton trust/EEF research indicates that 
these strategies add 5 months learning 
through peer tutoring interventions. 

Peer tutoring | EEF 
(educationendowmentfoundation.org.uk) 

 

 

 

 

The National College 

  

2,3 

 

 

 

 

 

 

 

 

 

 

 

                2,3,4,7 

 

 

 

 

 

 

 

 

 

 

               2,3,4 

 

 

 

 

 

 

 

          

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
Peer%20tutoring%20|%20EEF%20(educationendowmentfoundation.org.uk)
Peer%20tutoring%20|%20EEF%20(educationendowmentfoundation.org.uk)
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://thenationalcollege.co.uk/
https://thenationalcollege.co.uk/
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Strategies used in class: 

Live marking to be used to 
immediately correct mis-
conceptions or errors re-
garding literacy in the 
classroom  

Verbal corrections to be 
made in lessons when stu-
dents respond to question-
ing – linked with Quality 
First Communication 

Intervention to be in place 
by year 3 for PP student 
only intervention – LSP and 
Literacy Lead to make re-
sources which can be dis-
seminated to classrooms as 
a general resource to aid in 
improvement of literacy 
skills.  PP encourage to par-
ticipate in competitions 
and to receive acknowl-
edgement and praise for 
their achievements. 

 

Acquiring disciplinary literacy is key for 
students as they learn new, more complex 
concepts in each subject: 

Improving Literacy in Secondary Schools 

The National College 

Reading comprehension, vocabulary and 
other literacy skills are heavily linked with 
attainment in maths and English: 

word-gap.pdf (oup.com.cn) 

Immediate feedback has the greatest 
impact on students and can improve 
motivation and self-esteem. 

 

Research shows there is a significant literacy 
and vocabulary gap for PP students on entry 
to secondary education.  

EEF research indicates that these strategies 
add 5 months learning through oral 
language interventions. 

 

Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

             2,3,7,8 

All faculties to identify 
specific focus areas for PP 
and develop faculty 
specific interventions. 
These are evidence in 
Team Improvement Plans. 
These interventions to 
follow the EEF 3 tier 
approach and to be 
research driven.   

EEF guide to pupil premium-tiered 
approach-teaching is the top priority, 
including CPD. 

 

Using pupil premium | EEF 
(educationendowmentfoundation.org.uk) 

 

ALL 

Additional curriculum 
opportunities ‘Learning to 
Lead’ supports students in 
developing their 
character and promoting 
values - students in KS3 
and KS4 benefit from this 
additional curriculum 
experience. 

 

Using pupil premium | EEF 
(educationendowmentfoundation.org.uk) 

 

 

 

 

5,6,7,8 

 

 

 

 

Contingency fund for 
acute issues 

Based on our experiences and those of 
similar schools to ours, we have set a small 
amount of funding aside to respond quickly 
to needs that have not yet been identified 

ALL 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://thenationalcollege.co.uk/
https://www.oup.com.cn/test/word-gap.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £38,200 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Reducing the number of 
reflections (Internal 
isolation) and fixed term 
exclusions, which is 
currently 
disproportionately higher 
for disadvantaged pupils 
by: 

 

• Prioritising the 
Monitoring and 
implementation on 
BFL data.  

• Emotional coaching 
1:1 support via VIP. 

• Behaviour support 
plans. 

• Pupil specific 
interventions 
(behaviour contracts). 

• Student voice-PP 
analysis for trends. 

 

Rewards-PP represented 
proportionally through: 

• Top BFL and A2L 
celebrated. 

• House leader 
certificates. 

• staff nominated 
praise postcards. 

• Proportional 
representation of PP 
students in 

EEF Behaviour Interventions +3 months 

 

Using pupil premium | EEF 
(educationendowmentfoundation.org.uk) 

 

 

 

 

The Sutton trust/EEF research indicates that 
these strategies add 5 months learning 
through 1 2 1 delivery and behavioural 
interventions.  

 

Social and emotional learning | EEF 
(educationendowmentfoundation.org.uk) 

 

Mentoring | EEF 
(educationendowmentfoundation.org.uk) 

 

ALL 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
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Leadership 
responsibilities. 

• PP focus in Internal 
Inclusion Meeting  

 

Ensure that 
disadvantaged pupils are 
given equal opportunity 
to fully engage with the 
curriculum. Participation 
rates in and out of class 
activities to be at least 
proportionally equivalent 
to those of other pupils 
by: 

 

Funding for resources 
including Uniform, Music 
tuition, Sport kit and 
essential equipment 
(including revision guides 
in KS4), iPad scheme, 
resources for practical 
lessons such as Catering. 
Support for curriculum-
based trips/activities such 
as Geography field trips, 
theatre visits, post-16 
transport costs. Pre-exam 
breakfasts.  Lockers. Any 
residential visits and 
reward trips/experiences 

 

A high quality, aspirational and well-
resourced learning environment is key for 
the success of PP students. Cultural capital 
is further developed through educational 
visits and experiences outside the 
classroom environment. This is paramount 
for students from poor socio-economic 
backgrounds.  

Using pupil premium | EEF 
(educationendowmentfoundation.org.uk) 

 

The Sutton trust/EEF research indicates that 
these strategies add 2 months learning 
through sports and art interventions.  

 

EEF-outdoor adventure learning shows 
positive benefits on academic learning and 
self-confidence. Opportunities for all Year 9 
students to experience Year 9 camp. DofE 
award gives students outdoor adventure 
learning opportunities. 

EEF-Sports participation increase 
educational engagement and attainment. 

 

Ofsted research (2019) places emphasis on 
improving cultural capital, particularly for 
disadvantaged pupils.  

               2,4,5,6,7 

Effective pastoral support 
to improve, behaviour 
and welfare including 
strategies such as: 

• External agencies and 
providers for targeted 
pupil needs. 

• Academic mentoring 
of PP student via 
house leader team 
(academic linked 
reward driven) 

• PP conduct overview 
tracker utilised by HLs 
and linked to 
intervention and 
rewards. 

The Sutton trust/EEF research indicates 
that these strategies add 4 months learning 
through social and emotional interventions. 

 

Emotional coaching used for mental health 
and wellbeing support 

There is evidence to suggest that CBT can 
have a high impact on risk behaviours and 
behavioural difficulties: 

Cognitive Behavioural Therapy - Youth En-
dowment Fund 

 

 

 

2,3,5,6,7,8 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
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Improve attendance of 
disadvantaged pupils so it 
matches that of ‘other’ 
pupils both in school and 
nationally. 

Embedding principles of 
good practice set out in 
DfE’s Improving School 
Attendance advice. 

One group per house 
leader to be attendance 
mentored. Reward linked 
to achievement.  

PP Attendance Tracker 
which House Leaders 
monitor weekly and flag 
any interventions 

 

External agencies used to 
make personal home visits 
and PP are prioritised 

 

The DfE guidance has been informed by 
engagement with schools that have 
significantly reduced persistent absence 
levels. 

Using pupil premium | EEF 
(educationendowmentfoundation.org.uk) 

 

Parental engagement | EEF 
(educationendowmentfoundation.org.uk) 

ALL 

Counselling and support. 
The academy employs a 
trained counsellor for 10 
hours per week for 
students to have 
individual appointments 
as appropriate.  An 
emotional coach is also in 
place to provide 
additional support.  

Safeguarding and pastoral teams within the 
academy can quickly and efficiently identify 
and refer students to counselling and 
support where required. Students can then 
be effectively supported with a range of 
issues which may be impacting their health 
and well-being.  

EEF research indicates that these strategies 
add 4 months learning through social and 
emotional interventions. 

Using pupil premium | EEF 
(educationendowmentfoundation.org.uk) 

 

Social and emotional learning improves 
interaction with others and self-
management of emotions-impacts on 
attitudes to learning and social relationships 
in school, which increase progress in 
attainment. 

Adolescent mental health: A systematic 
review on the effectiveness of school-based 
interventions | Early Intervention 
Foundation (eif.org.uk) 

7,8 

Provision iPads to 
enhance learning for all 
PP  

Improved access to online 
APPS e.g. Hegarty, Sora, 

Many of our PP students have poor 
organisational skills, which when paired 
with a lack of parental engagement can be 
problematic. The use of TEAMS and iPads 
allows students, parents and teachers to 

1,2,7 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
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Bedrock, Educake, 
Kerboodle, GCSEpod.  

communicate efficiently and aid the 
organisation required for effective learning.  

EEF research indicates that these strategies 
add 5 months learning through homework 
interventions alongside gains in 
conjunctions with parental engagement 
and digital learning strategies.  

Homework | EEF 
(educationendowmentfoundation.org.uk) 

 

Investment in ‘Training to 
be Future Leaders’ 
programme and 
appropriate staff CPL and 
resources to deliver this 
successfully for both KS3 
and KS4.   

Opportunities for PP 
students to develop 
leadership skills as 
Ambassadors in a variety 
of areas, such as careers 
and charity 

Using pupil premium | EEF 
(educationendowmentfoundation.org.uk) 

 

3,1 

CAEIG tracking to identify 
gaps in wider experiences 
and create targeted 
opportunists 

Use of ‘Aspirational 
Mapping’ to identify: skills, 
experiences and 
aspirations to close 
cultural and aspirational 
gaps. 

Outdoor adventure learning | EEF 
(educationendowmentfoundation.org.uk) 

 

Arts participation | EEF 
(educationendowmentfoundation.org.uk) 

 

5,6,7,9 

 

Total budgeted cost: £ 150,151 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  
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INTENT: 

At Newcastle Academy our ‘Quality First’ provision aims to ensure that all students that are in receipt of 

Pupil Premium funding have additional support to secure positive gains, in all areas of their academic 

life.  When a student leaves our care, they leave with our core values: Honour, Positivity and Excellence; 

enabling them to flourish as a ‘Quality First learner and citizen.’ Every student matters, and all teaching 

and support staff work towards ensuring student success. The established Pupil Premium Leadership 

team have worked towards the implementation of the final year of our 3-year plan. This plan is very much 

a collaborative approach, which highlights the perceived barriers faced by our students; the interventions 

planned, and the resulting impact achieved. 

IMPLEMENTATION: 

Collectively, we are working towards the following: Quality First teaching, consistently, across all lessons 

ensuring that our students make expected progress in-line with national expectations. Increasing reading 

ages and embedding literacy skills, the use of Standard English and subject specific vocabulary increasing 

clarity and confidence.  

Students experiencing a much wider range of cultural and social experiences; thus, a greater interest in 

subjects and greater knowledge of the world around them. A clear focus on a student’s future and the 

informed choices they make. Raising aspirations and encouraging students to continue in their education.  

Ensuring that there is a real awareness of the issues and impact surrounding ‘Mental Health’ educating 

both staff and students. Most importantly, striving to ensure that our students are happy and able to 

achieve in a safe and secure environment. Finally, securing improved attendance, engagement in learning 

and a positive attitude to learning from all students.  

 

The plan is now in its final year. It has been in place now for two academic years and has been reviewed 

formally twice each year, by senior leaders. Those involved in implementing the plan have been 

challenged; implementations and impact have been reviewed. The priorities and actions for this final 

year have been carefully selected to ensure that the maximum impact is achieved for all our PP students. 

IMPACT: 

Despite a particularly challenging year of ‘lockdowns’ ‘bubble closures’ and ‘restrictions’ all QAs for 

student voice have commented positively on the academy’s excellent pastoral provision and the sense 

of morale and well-being displayed across the academy. Staff and student morale have been highly 

positive, despite the new levels of challenge forced upon us and staff turnover sees all staff returning to 

our academy allowing for consistency in provision. Staff voice shows that 90% of staff ‘agree’ or ‘strongly 

agree’ that whilst working at our academy they are able to maintain a good work-life balance.  Well-being 

is at the forefront of all that we do within the academy.  Student voice results show that our students 

feel safe and well looked after at school. Those who are PP and may feel anxious or worried have priority 

access to both the counsellor (74% of those seen) and emotional coach (35% of those seen) in school. 

Measures have been taken to ensure that all staff have a greater knowledge and understanding of our 

PP cohort and to best support those in receipt of PP funding. All teaching and support staff have engaged 

in dedicated PP CPL. 

Quality Assurance indicators show an increase in the quality of lessons seen, previous inconsistencies 

have diminished greatly and moving forward we are targeting via CPL and QA: interaction, challenge, 

communication, and assessment to ensure that all lessons have high expectations and PP students are 

involved in their learning and successes. Students in years 7, 9, 10 and 11 have seen an improvement in 
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their academic progress throughout the year. Indeed, in year 7 (0.2%) and 10 (0.5%) students 

outperformed those who are non-PP. 

Reading, verbal, and written communication all play a crucial role in increasing our students' successes; 

therefore, digital resources have been introduced, such as SORA and Bedrock embedded. In fact, last 

year, on average non-PP students make 21% progress in terms of reading, compared to 25% of PP 

students. Greater time embedding these in class and reinforcement at home is needed. Moving forward 

CPL for staff and clear rules of Engagement for all are to be introduced and used consistently. 

Due to 18 months of restrictions, sadly, what we have been able to offer in terms of extracurricular and 

enrichment provision was not as rich and varied as planned. In-house competitions, sports and cookery 

events proving to be the most popular. The safety of both students and staff has been a priority and 

therefore many proposed and planned events have been moved into our current calendar. Despite this, 

our post-16 transition has continued to support; enhanced and additional appointments given to all our 

KS4 PP students, and all our leavers placed in full time education or training.  Opportunities to work 

alongside post-16 providers were carried out remotely – we now return to giving students the experience 

of exploring post-16, raising aspirations, and visiting elite universities such as Oxford and Cambridge. The 

Carnegie Award has been successfully achieved, and we have 5 mental health first aiders in school as 

well as student leaders and ambassadors to support student well-being. We have appointed 34 (64%) PP 

students to the role of a leadership Ambassadors and 40% of senior prefects are PP. 

VIP have continued to work with students who are absent, and our PP students are prioritised in terms 

of contact. Academy closure has meant that attendance figures have decreased, however, the academy 

and the attendance of our PP students is above the national average. Behaviour data indicates an 

improvement in the conduct and attitudes of our PP students compared to non-PP students. Rewards, 

certificates, and incentives have been awarded to our PP students throughout the pandemic.  

Our plan for year 3 has evolved to ensure that our students leaving Newcastle Academy do so with 

honour, positivity and aspiring for excellence in all that they set out to achieve. Those students in receipt 

of PP funding will have additional support and funding to ensure that they are not disadvantaged, instead 

they thrive to achieve their best. 

 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 
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Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 
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Further information (optional) 

Our Review Process 

Annually reviewing a one-year pupil premium plan and creating a new plan each year is time-costly and 

ineffective. This three-year approach allows us to dedicate more time up-front and introduce light-

touch reviews annually.  

During a light-touch review, we will review the success of each intervention, based on evidence, and 

determine the most effective approach moving forwards – adapting, expanding or ceasing the 

intervention as required.  

Individual targets are set for each pupil in receipt of the PP funding and their progress towards 

achieving these targets is analysed at the end of interventions. 

The progress of pupils in receipt of the PP funding is regularly discussed with SLT, HOF, subject teachers 

and our PP Leadership Team. 

Once the three-year term has been completed, a new three-year strategy will be created in light of the 

lessons learned during the execution of the previous strategy, and with regard to any new guidance 

and evidence of best practice  

that becomes available. Executive Principal, Jamie Henshaw is responsible for ensuring a pupil premium 

strategy is always in effect.  The plan is to begin its third, and final, year in September 2021. 

 

Accountability 

Ofsted inspections will report on the attainment and progress of disadvantaged pupils in receipt of the 

PP funding. 

The academy is held to account for the spending of the PP Funding through the focus in Ofsted 

inspections on the progress and attainment of the wider pupil premium eligible cohort; however, they 

will not look for evidence of the  

grant’s impact on individual students, or on precise interventions. 

The academy publishes its strategy for using the pupil premium on the school website. 

Newcastle Academy publishes a link to the school and college performance tables and the schools’ 

performance tables page on the school website. 

 

 

https://www.compare-school-performance.service.gov.uk/

